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Lesson Observation Forms 

 
 
Guidance  
1. General lesson observation grid showing a range of expectations for trainees based on all eight Standards for Teachers for every lesson observation 

2. ‘Evidence, strengths and targets’ sheet (EST sheet) for every lesson observation, this needs to be cut and pasted into the relevant boxes in the eRPD 

3. ‘Subject specific’ grids for Standard 3 (if supplied – currently mathematics, phonics, English, science and P.E. Early  Years) 

 

 

 

 

 

 

 

 

 

The Big Picture – ‘At a Glance’ examples 
 
 

 For a MATHS/PHONICS/ENGLISH/SCIENCE/PE/EARLY YEARS lesson: the observer should make their own lesson notes and complete a general lesson observation grid and a 
maths/phonics/English/science/PE Early Years subject specific observation grid, followed by an EST sheet. 
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Guidance 

The BGU Partnership aims to develop trainees to become the best possible teachers and therefore there is a very strong focus on evaluating the impact of trainees’ lessons 

on pupils’ learning and pupils’ progress.   

In order to ensure consistency of feedback to trainees on the quality of their teaching in lessons, and to offer additional support for focused target-setting, the grids and 

forms in this handbook should be used for formal lesson observations by School mentors and University mentors. They can be photocopied as required during each school 

placement or completed electronically. 

The details within the grids can be highlighted during / after each lesson observation to show the trainee what the observer was able to notice in that specific lesson, and 

they also give clear guidance on how the trainee can raise the standard of their teaching in each aspect i.e. they serve as formative assessment tools for mentors and their 

trainees.  

The process: we envisage that observers (School mentors and University mentors) will 

 be provided with a lesson plan with a completed contextual information box (to support the discussion of pupil progress over a sequence of lessons) 

 make their own notes in their own preferred format as a lesson proceeds;  

 then highlight relevant aspects of the appropriate grid(s) in the appropriate column(s) –  

o this will always be the general lesson observation grid, and  

o additionally as appropriate, the subject specific grid; 

 then complete the ‘Evidence, Strengths and Targets’ (EST) sheet. It is likely that targets will be drawn from the relevant grids, but of course other targets can also be 

set; 

 give the trainee a copy of the highlighted grid(s) and a copy of the EST sheet - if the observer wishes to provide a copy of their notes as well, that is up to him/her, 

but this is not an expectation.  

Reasons for the subject specific grids: Teacher Standard 3 relates to subject knowledge and we felt that trainees would benefit from having clearer information about the 

different aspects involved in this standard e.g. the central importance of subject specific vocabulary and appropriate representations and models. 

NB: The current Ofsted inspection framework for schools makes clear that the judgement regarding the quality of teaching is based on a range of data, including lesson 

observations, pupils’ work, marking and pupils’ progress over time. Mentors will be able to take all these factors into account when considering the summative assessment 

of a trainee’s grades using the eRPD. These lesson observation grids are NOT intended to be used to judge the overall quality of a trainee’s teaching from just one lesson.  

They are intended to give trainees useful information about aspects of the standards that the observer noticed in a particular lesson, and how these relate to the continuum 

from ‘outstanding’ to ‘inadequate’ (using the grading as appropriate for trainee teachers).  
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General Lesson Observation Grid 

Trainee:  
 

Observer:  Other adults/roles:  

Lesson subject/focus:  
 

Year Group/ no. of pupils:  Date/Time:  

Stds 1 
Outstanding 

2 
Good  

3 
Requires Improvement 

4 
Inadequate  

1 
and 

7 

Pupils are typically considerate, respectful 
and courteous; they are eager to meet 
trainee’s expectations. 

Trainee consistently challenges and 
engages learners who demonstrate a love 
of learning. 

There is a systematic, consistently and 
confidently applied approach to behaviour 
management within a very positive climate 
for learning. 

High levels of pupil engagement, courtesy, 
collaboration and cooperation. 

Low-level disruption is uncommon – the 
emphasis being on learning and not 
behaviour management. 

High expectations generate commitment 
to learning in the majority of pupils. 

Children only need occasional reminders to 
stay on task. 

Pupils demonstrate skills of independence 
to succeed in an appropriately supportive 
environment. 

 

Relationships between trainee and 
pupils are grounded in mutual respect 

Trainee is an active and enthusiastic 
role model promoting a love of learning. 

A range of appropriate behaviour 
management strategies is applied 
consistently well, in line with the school 
policy. 

Pupils respond to the teacher’s 
behaviour systems and work 
cooperatively with each other. 

Low-level disruption is dealt with 
efficiently and effectively. 

Knows how to set high expectations and 
often applies this knowledge 
successfully.  

Children only need occasional 
reminders to stay on task. 

Trainee promotes resilience and 
confidence in pupils so they are willing 
to tackle challenging tasks 
independently. 

Has developed some rapport with the 
class but this is not yet a consistent 
feature of practice. 

Shows enthusiasm for the teacher’s 
role and encourages pupil 
participation. 

Trainee is beginning to use school 
behaviour policy consistently and 
fairly and seeks additional support for 
challenging behaviour. 

Pupils do not always respond 
promptly to teachers’ direction, but 
atmosphere is generally conducive to 
learning. 

Major disruption to learning is 
uncommon but low-level disruption 
may occur. 

Sets adequate expectations for 
behaviour and learning, showing 
awareness of strategies for 
encouraging positive behaviour. 

Children stay on task if reminded but 
opportunities are missed to monitor 
some individuals/groups. 

Pupils are given opportunities to 
demonstrate independence during 
lessons. 

Has found a consistently positive working 
relationship with the class difficult to 
establish. 
Enthusiasm for the teacher’s role is not 
always apparent. 
Trainee is aware of school behaviour policy 
and the need to seek additional help, where 
necessary. 
 
Pupils’ lack of engagement and persistent 
low-level disruption contribute more than 
occasionally to reduced learning and/or a 
disorderly classroom environment. 
 
Trainee does not successfully establish 
reasonable expectations. 
Pupils need regular reminders to stay on 

task. 
 
Classroom practice does little to promote 

independent learning. 
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Stds 1 
Outstanding 

2 
Good  

3 
Requires Improvement 

4 
Inadequate  

2 Pupils show high levels of enthusiasm, interest, 
resilience, confidence, engagement and 
independence. 

Pupils learn very well and make good or better than 
expected progress over time. 

Trainee takes high level of responsibility for pupil 
progress. 

Success recognised, celebrated and articulated. 

Progression is clear in the planning and the trainee 
can explain the rationale for the decisions made. 

Assessment is accurate and contributes to effective 
planning with challenging tasks set. 

Uses engaging methods to encourage pupil 
involvement in reflection, which is likely to result in 
high motivation to progress. 

Most learners are enthused and motivated to 
participate. Pupils’ are resilient, confident and 
independent. 

Most pupils, including groups and pupils with 
SEN/D, achieve well, and make expected progress 
over time. 

Takes responsibility for pupil progress. 

Most children meet or exceed the expectations of 
the lesson, which clearly builds on prior learning. 

Assessment is accurate and contributes to 
effective planning with appropriate tasks set. 

Reasons for success articulated. 

Pupils have the chance to reflect on learning at 
appropriate points, and a range of AfL strategies 
are in use to inform future planning. 

Learners are actively engaged and motivated 
in aspects of the lesson.  

All children make some progress in their 
learning but not all make progress as 
planned. 

Some responsibility for pupil progress is 
taken. 

Success is recognised and praised. 

Planning takes account of prior learning and 
learning styles. 

There are opportunities for pupils to reflect 
on their own progress and needs, in the 
planning and/or teaching. 

Learners are not really involved and are frequently off 
task. 

Teaching fails to excite, enthuse, engage or motivate 
particular groups (inc SEN/D) of pupils.  

Pupils or groups of pupils are making inadequate 
progress, though trainee understands that teachers are 
accountable for progress. 

Success only celebrated in general without specific links 
to learning. 

Planning shows links to the NC and an awareness of year 
group expectations. 

Pupils involvement in assessing own learning is limited. 

Some account is taken of class’ learning styles and 
needs. 

3 
and 

6 

Excellent subject, pedagogical and progression 
knowledge with cross-curricular references.  Is 
proactive in enhancing own knowledge.  

The teacher asks open questions in the course of the 
lesson which are appropriately differentiated and can 
respond appropriately to pupils’ subject-related 
questions 

Prior learning is assessed systematically & accurately. 
Interventions are anticipated and successful. 

Assesses confidently and accurately during the lesson. 

Understanding is checked systematically e.g. through 
effective high order questioning throughout the 
lesson and feedback is precise and timely. 

Misconceptions are anticipated and/or elicited. 

Pupils have time to read/respond to feedback and act 
on it. 

Learners are confident and critical in assessing their 
own and others’ work, and with support set 
meaningful targets for improvement. 

Models very high standards of communication and 
proactively develops pupils’ skills in English. 

Has well-developed subject and pedagogical 
knowledge, good knowledge of progression, and 
knows how professional development enhances 
these. 

 The teacher asks open questions in the course of 
the lesson and can respond appropriately to 
pupils’ subject-related questions 

Assessment of prior skills, knowledge and 
understanding is careful and accurate.  

Detailed oral/written feedback is provided so 
learners know how well they have done and how 
to improve.  

Misconceptions are noticed and addressed. 

Uses range of AfL strategies effectively and can 
adapt teaching within lesson in the light of this 
AfL. 

Learners are guided to assess their work 
themselves against clear criteria and to set targets 
to improve.   

Models good oral and written Standard English; 
encourages and supports pupils to do so too.   

Has adequate subject and pedagogical 
knowledge, and sound knowledge of 
progression. 

The teacher asks open questions in the course 
of the lesson and can respond appropriately to 
pupils’ subject-related questions. 

Assessment is present and broadly accurate, 
but may lack rigour and challenge. 

Marking and oral feedback are generally 
constructive. 

Misconceptions are noticed but not dealt with 
well resulting in limited pupil progress. 

Range of AfL strategies are used to support 
progress, evaluate impact and inform own 
practice. 

The children have some opportunities to assess 
their own work. 

Accurate standards of literacy are promoted 
and accurate Standard English is modelled. 

Some knowledge of the whole curriculum and of basic 
pedagogy; subject knowledge in literacy and maths is 
insecure. 

Questions to pupils are often closed and responses to 
pupils’ subject-related questions are sometimes 
inappropriate. 

Assessment of learners’ work is limited and oral 
feedback is often vague or imprecise.  

Assessment is not used effectively to help pupils 
improve, but some AfL notes are made. 

Assessment takes too little account of pupils’ learning or 
understanding. 

Misconceptions may not be noticed. 

The children do not carry out any self – assessment or 
know the next steps for learning. 

Standard English is often not used correctly. 
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4, 5 
and 

8 

All planning thorough with detailed subject and cross 
curricular links, and homework integrated into lesson. 

Lessons are well judged. Creative, innovative and 
imaginative teaching strategies are used. 

Tasks challenging; match all pupils fairly accurately, 
based on very good understanding of each pupil’s 
needs and how to overcome specific barriers to their 
learning. 

Expectations are consistently high for all pupils.  

TAs involved in planning and feedback.  Good 
communication between trainee and TA and any 
specialist is evident.   

Clearly models and indicates how to meet or succeed 
expectations and provides high quality resources to 
support learning. 

Intervention and support have notable impact. 
Trainee is aware of effectiveness of different 
approaches and selects wisely. 

Effective structure and pace and children are 
persevering and determined to succeed 

Expert use of questioning probes understanding and 
teases out misconceptions. All learners are 
enthusiastic and keen to move on.  

Trainee proactively seeks relevant professional 
specialist advice.     

Highly reflective evaluation with accurate judgement 
of impact on pupils, and effective decision-making. 

 

In EYFS: 

Significantly enhances learning of the focus group.  

Explicit links made to children’s prior and subsequent 
learning within continuous provision. 

Children’s interests are exploited creatively to 
enhance the continuous provision. 

 Children work independently during continuous 
provision; the outdoors extends children’s learning.  

Engages with self -initiated activities where 
appropriate and extends children’s thinking and 
learning is clearly taken forward. 

Planning is precise, builds on previous learning 
and adjustments based on previous learning are 
evident  

Lessons are well judged, imaginative teaching 
strategies are used. Trainee takes risks and tries 
new approaches. 

Tasks are challenging and match all pupils fairly 
accurately 

Tasks match most pupils’ needs; includes some 
effective provision for SEN&D and high attainers. 

Expectations are high for most pupils. 

TAs are well deployed throughout lesson to 
support learning.    

Trainee can clearly model expectations and 
provides good quality resources to stimulate 
interest and support understanding. 

Can recognise barriers to learning and knows how 
to deal with these through interventions and/or 
use of support staff. 

Clear structure and pace, and timing is precise 

Trainee listens astutely, observes carefully and 
questions skilfully to reshape tasks for individuals 
and groups and improve learning.  

Trainee proactively seeks relevant professional 
specialist advice 

Trainee can learn from all lessons, whether very 
successful or less so, and has a clear focus on pupil 
learning. 

In EYFS:  

Works with target group throughout lesson. 

Links are made between inputs and continuous 
provision and all staff are clear about these. 

Continuous provision is frequently enhanced to 
reflect children’s interests. 

Children can access outdoor and indoor 
continuous provision independently and 
understand the systems. 

Teacher supports, aids and teaches the children to 
use the activities effectively. 

Engages with self initiated activities where 
appropriate and extends children’s thinking. 

Trainee’s planning folder is present and a 
suitable lesson plan is in place. 

Teaching strategies and lesson structure 
satisfactorily support pupils’ learning. 

Tasks match some pupils’ needs; includes some 
effective provision for SEN&D and high 
attainers. Differentiation is more precise 

Teacher can respond flexibly and adapt 
teaching for some pupils accordingly. 

Expectations are high for some pupils. 

TAs are effectively deployed in some aspects of 
the lesson 

Models examples of what the children might be 
expected to do, and provides appropriate 
resources 

Can judge whether an adaptation has been 
effective or not. 

Trainee knows when they need to seek advice 
of specialists 

The lesson has clear pace and structure and 
keeps on time. 

Questions are appropriate but need further 
differentiation 

Trainee acts on advice 

Evaluation of lesson shows understanding of 
own strengths and needs, and recognises 
impact on pupils to some degree. 

 

In EYFS:  

Teacher supports target group where 
appropriate, on independent task. 

Continuous provision is sometimes enhanced 
for specific themes or to match children’s 
interests. 

Children understand organisation systems for 
continuous provision. 

The teacher engages in children’s self initiated 
activities where appropriate. 

 

Planning for lesson not available. Planning folder not in 
place. 

Learning objectives and success criteria are used but 
may lack focus, and/or may not be shared clearly. 

Can sometimes plan independently but learning 
activities are not sufficiently well matched to the needs 
of pupils.  

Differentiation is present but of limited value. 

Teacher expectations are often not high enough  

TAs not fully involved in the lesson & are given limited 
direction, but are given lesson plan perhaps.  

 

The teacher does not model or provide appropriate or 
sufficient visual/practical resources 

Trainee is unaware of misconceptions and barriers to 
learning and interventions have not been planned 

Lesson timing and/or pace are inappropriate and hinder 
learning. 

Questions are unplanned and not targeted to children’s 
needs 

Trainee does not act on advice or use the support 
offered. 

Evaluation of lesson shows limited understanding of 
strengths and areas for improvement. 

 

 

 

In EYFS: 

Trainee does not support a focussed target group when 
it is appropriate. 

Continuous provision does not link with themes or 
inputs and in general the links to curriculum are not 
clear. 

Children do not access continuous provision (outdoors 
and indoors) independently.  

The teacher does not engage in the children’s self- 
initiated activities when appropriate. 
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Evidence, Strengths and Targets Sheet 
Trainee:  

 
Observer:  Other adults/roles:  

Lesson subject/focus:  
 

Year Group/ no. of pupils:  Date/Time:  

Evidence: Focusing on the impact of the lesson on pupils’ learning, note down any specific instances from the lesson (such as examples of dialogue, activities, responses to pupils, 

adaptations made during the lesson ) that would support the trainee’s understanding of how their planning and teaching decisions influence pupils’ learning.  

 

 

 

 

 

 

 

 

 

Strengths:  (in relation to the Teachers’ Standards and Mathematics or Phonics or Subject Knowledge Grid)  
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Areas for development: (Targets and questions for future lessons or for follow-up lessons in this subject if required, in relation to both part 1 and part 2 of the  

Teacher Standards and Mathematics or Phonics or Subject Knowledge Grid) 

 

 

 

 

 

 

 

 

 

Signed:  Trainee..............................................................  Observer................................................................ 
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NB: The observer should also complete a General Lesson Observation Grid and EST sheet 

Aspect of Standard 3  
1 

Outstanding 
2 

Good 
3 

Requires improvement 
4 

Inadequate 

Subject knowledge 
 

Grade:  

 
 

The teacher uses their in-depth subject knowledge 
to extend learning for all pupils through 
appropriate challenge and support. 
The teacher plans confidently for progression, and 
stimulates high levels of interest/engagement. 

The teacher is able to use subject knowledge 
beyond that being taught, to support learning. 
They are able to use their knowledge of 
progression within the subject and age phase to 
develop and maintain pupils’ interest. 

The teacher demonstrates adequate subject 
knowledge. 
Knowledge of progression within the subject and 
age phase is sound. 
 

There are noticeable gaps, misconceptions or 
inaccuracies in the teacher’s subject knowledge. 
Awareness of progression within the subject and 
age phase is limited. 
  

Mathematical 
dialogue 

 
Grade:  

 
 

All children have opportunities to express and/or 
discuss aspects of their learning, individually &/or 
with others. 
Higher order and probing questions/tasks extend 
understanding and encourage further exploration 
of ideas. 
Children have time to re-express or refine ideas, 
and engage in informed mathematical dialogue, 
where appropriate. 

Opportunities for mathematical dialogue are 
planned in the lesson and used to promote 
learning. 
Open questions and some higher order questions 
promote deeper thinking.  
Children have time to think and rehearse their 
responses.  
The teacher encourages pupils’ subject-related 
questions. 

There are some opportunities in the lesson for the 
children to engage in mathematical dialogue with 
each other and the teacher. 
Open questions are used, but children are perhaps 
over-prompted. 
Some thinking time is given. 
The teacher is able to respond to pupils’ subject-
related questions appropriately.  
 

There are few, if any, opportunities for the 
children to engage in mathematical dialogue. 
Questions are often closed. 
Children have little time to think. 
The teacher is unable to respond appropriately to 
pupils’ subject-related questions. 

Mathematical 
vocabulary 

Grade:  

 
 

The use of key maths vocabulary forms a key 
component in teaching and learning.  
The vocabulary is impacting on the learning. The 
adults check, and where necessary correct, pupils’ 
use of maths vocabulary. 

The key vocabulary is provided and  is referred to 
and used by the teacher, TAs and children in the 
course of their work.  
The teacher ensures pupils attempt to use the 
maths vocabulary. 

There is evidence of lists or groups of key maths 
vocabulary in the classroom that children can, if 
they choose, make use of. The teacher uses the 
maths vocabulary accurately and consistently. 

Key maths vocabulary is not explained. 
The teacher does not use the vocabulary 
accurately. 

Use of models and 
representations 

Grade:  

 
 

The teacher selects and uses models and 
representations effectively, ensures pupils have 
the opportunity to work independently with the 
resources, encourages pupils to articulate their 
understanding, and checks their understanding. 
The teacher responds appropriately to ensure 
pupils progress well. 

The teacher selects and uses models and 
representations effectively. 
The teacher ensures pupils have the opportunity 
to work independently with the resources 
(alongside abstract representations if appropriate), 
to explore the mathematics themselves, and 
progress. 

The teacher models concepts or procedures, and 
represents mathematics problems in practical, 
pictorial and abstract ways, as appropriate. 
Children make some progress in their knowledge, 
understanding or skills. 

The teacher does not provide appropriate 
resources or visual aids to support pupils’ 
understanding and engagement, and this limits 
pupils’ progress. 

Concept building and 
problem-solving 

Grade:  

 
 

The teacher uses engaging stimuli and/or carefully 
selected strategies (e.g. discussion, well-organised 
collaborative investigation, problem solving tasks). 
Progressive and challenging activities are selected 
to deepen pupils’ understanding. Children are 
encouraged to generalise and/or make links to 
other contexts.  

The teacher explains new concepts clearly and 
uses both engaging stimuli (e.g. an image, a 
scenario, a question, a deliberate error...) and 
class/peer discussion (where appropriate), to 
support the understanding of new concepts. Pupils 
experience the concept in useful ways. 

The teacher relies on teacher talk and teacher 
explanation of new concepts, with a limited range 
of suitable tasks for pupils. 
 

The teacher is unable to explain new concepts 
clearly or to provide suitable tasks for pupils. 

Dealing with 
misconceptions 

Grade:  

 
 

Misconceptions are anticipated (e.g. identified in 
planning, consciously elicited through probing 
questions or explored through choice of teaching 
strategy).  

Misconceptions are noticed and used as 
opportunities for enhanced learning, e.g. through 
discussion, modelling, clear explanations by pupils 
and/or teacher. 

Misconceptions are noticed but not addressed 
within the lesson, resulting in limited pupil 
progress.  

Misconceptions are not noticed, or are ignored, or 
are dealt with in a way that compounds pupils’ 
difficulties. 

MATHEMATICS  Lesson Observation Grid for aspects of Standard 3 Trainee: 
 
 

Date: 
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PHONICS  Lesson Observation Grid for aspects of Standard 3 Trainee: 
 
 

Date: 
 

NB: The observer should also complete a General Lesson Observation Grid and EST sheet 
Aspect of Standard 3 

Questions and Prompts to consider 
1 

Outstanding 
2 

Good 
3 

Requires Improvement 
4 

Inadequate 
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Are the learning 
objectives appropriate 
for the session? 

The trainee has planned for 
progression within a sequence of 
lessons and can explain this. 

The trainee has planned learning 
within the lesson around an 
appropriate objective 

The trainee is clear about what 
the children will learn in the 
lesson 

The trainee is not clear about 
what the children will learn in the 
lesson 

Are assessment for 
learning opportunities 
built into the session? 

Assessment for learning is being 
used to inform future planning 

There is clear evidence of assessment 
for learning opportunities being used 
in the lesson  

There are some assessment for 
learning opportunities built into 
the session 

There are no assessment for 
learning opportunities built into 
the session 

Is the trainee able to 
discuss individual pupils’ 
progress? 

The trainee is able to discuss children 
who had difficulties and those who 
excelled and to identify next steps 
for them 

The trainee is able to discuss children 
who had difficulties and those who 
excelled 

The trainee is able to discuss 
children’s learning 

The trainee is not able to discuss 
children’s learning 
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Does the trainee ensure 
that children practise 
phonemes / learning 
already taught? 

The trainee ensures that children 
revisit and review phonemes/ 
learning already taught in a 
systematic way 

The trainee ensures that children  
revisit and review phonemes/ learning 
already taught 

The trainee attempts to revisit 
and review phonemes/learning  
already taught 

The trainee does not revisit and 
review phonemes/learning  
already taught 

Are all children 
encouraged to 
contribute? 

Children are encouraged to 
contribute at their level with 
appropriate differentiation for the 
less able and more able. Additional 
adults contribute to the learning 
and/or assessment 

Children are encouraged to contribute 
at an appropriate level 

All of the children are encouraged 
to contribute 

Not all of the children are 
encouraged to contribute 
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Is the articulation of 
phonemes correct? 

The trainee demonstrates the 
correct articulation of phonemes 
consistently 

The trainee demonstrates the correct 
articulation of phonemes most of the 
time 

The trainee demonstrates the 
correct articulation of phonemes 
some of the time 

The trainee does not 
demonstrate the correct 
articulation of phonemes  

Does the trainee ensure 
children articulate 
phonemes themselves? 

The children practise articulating 
phonemes and the trainee addresses 
any incorrect articulation and if 
necessary uses this to inform future 
planning 

The children practise articulating 
phonemes and the trainee addresses 
any incorrect articulation 

The children practise articulating 
phonemes 

Limited or no opportunity for the 
children to practise articulating 
phonemes 

Are the children being 
taught how to blend 
and/or segment? 

The trainee teaches and models the 
skills of segmenting and/or blending 
as part of the lesson and addresses 
any difficulties that children may be 
having 

The trainee teaches and models the 
skills of segmenting and /or blending 
as part of the lesson 

The trainee teaches the skills of 
segmenting and/or blending as 
part of the lesson 

The trainee does not teach the 
skills of segmenting and/or 
blending as part of the lesson 
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 Trainee : 
 1 

Outstanding 
2 

Good 
3 

Requires Improvement 
4 

Inadequate 

Is there evidence of new 
learning not just 
consolidation? 

Children are clear about what they 
are learning 

The trainee shares new learning with 
the children 

The trainee has planned for new 
learning 

The trainee has not planned for 
new learning 
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Are children given 
opportunities to blend 
phonemes to read 
words? 

The trainee plans opportunities for 
and models blending phonemes all 
through the word in order to read. 
Appropriate differentiation is 
evident. 

The trainee plans opportunities for 
and models blending phonemes all 
through the word in order to read 

The trainee plans opportunities 
to blend phonemes all through 
the word in order to read 

The trainee has not planned 
opportunities to blend phonemes 
all through the word in order to 
read 

Are children given 
opportunities to 
segment words into 
phonemes/graphemes 
for spelling? 

The trainee plans opportunities for 
and models segmenting words into 
phonemes/graphemes for spelling. 
Appropriate differentiation is 
evident. 

The trainee plans opportunities for 
and models segmenting words into 
phonemes/graphemes for spelling. 

The trainee plans opportunities 
for children to segment words 
into phonemes/graphemes for 
spelling. 

The trainee has not planned 
opportunities for children to 
segment words into 
phonemes/graphemes for 
spelling. 

Are children given 
opportunities to write 
the grapheme or 
graphemes in order to 
spell words? 

The trainee plans opportunities for 
and models writing the grapheme or 
graphemes in order to spell words in 
this or subsequent sessions / 
enhanced provision. Appropriate 
differentiation is evident. 

The trainee plans opportunities for 
and models writing the grapheme or 
graphemes in order to spell words in 
this or subsequent sessions / 
enhanced provision. 

The trainee plans opportunities 
for children to write the 
grapheme or graphemes in order 
to spell words in this or 
subsequent sessions / enhanced 
provision. 

The trainee has not planned 
opportunities for children to 
write the grapheme or 
graphemes in order to spell 
words in this or subsequent 
sessions / enhanced provision. 

A
p

p
ly

 
G

ra
d

e
: 

__
__

_ 

 

Do children have 
opportunities to apply 
their phonic knowledge 
and skills in reading and 
writing activities? 

The trainee plans opportunities for 
and models how to apply their 
phonic knowledge and skills in 
reading and writing activities in this 
or subsequent sessions / enhanced 
provision. Appropriate 
differentiation is evident. 

The trainee plans opportunities for 
and models how to apply their phonic 
knowledge and skills in reading and 
writing activities in this or subsequent 
sessions / enhanced provision. 

The trainee plans opportunities 
for children to apply their phonic 
knowledge and skills in reading 
and writing activities in this or 
subsequent sessions / enhanced 
provision. 

The trainee has not planned 
opportunities for children to 
apply their phonic knowledge and 
skills in reading and writing 
activities in this or subsequent 
sessions / enhanced provision. 

Do activities promote 
speaking and listening? 

The trainee makes explicit how the 
speaking and listening strategies will 
support the children with reading 
and/or writing in this or subsequent 
sessions / enhanced provision. 
Appropriate differentiation is 
evident. 

The trainee makes explicit how the 
speaking and listening strategies will 
support the children with reading 
and/or writing in this or subsequent 
sessions / enhanced provision. 

The activities integrate speaking 
and listening activities to support 
reading and writing in this or 
subsequent sessions / enhanced 
provision. 

The activities do not integrate 
speaking and listening activities 
to support reading and writing in 
this or subsequent sessions / 
enhanced provision. 
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Is the session multi-
sensory, fun and 
interactive but tightly 
focused on the learning 
objective? 

The trainee incorporates fun, multi-
sensory interactive activities which 
effectively support the learning 
objective. Good use is made of ICT to 
support learning in the session and 
through enhanced provision. 

The trainee incorporates fun, multi-
sensory interactive activities which are 
designed to support the learning 
objective. ICT is incorporated where 
relevant. 

The trainee incorporates fun, 
multi-sensory interactive 
activities. 

The trainee does not incorporate 
fun, multi-sensory interactive 
activities. 
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ENGLISH  Lesson Observation Grid for aspects of Standard 3 
 

Trainee: 
 

 
 

Date: 
 

 

Aspect of Standard 
3  

1 
Outstanding 

2 
Good 

3 
Requires Improvement 

4 
Inadequate 

Subject 
knowledge 

Grade:  

 
 

The teacher uses their in-depth subject 
knowledge to support learning, support 
high-attaining pupils and extend learning for 
all.  
The teacher plans confidently for 
progression, and can stimulate high levels of 
interest. 
The teacher articulates and justifies where 
the lesson fits into the teaching sequence. 

The teacher is able to use subject knowledge 
beyond that being taught, to support 
learning. 
They are able to use their knowledge of 
progression within the subject and age phase 
to develop and maintain pupils’ interest. 
Clear understanding and evidence of where 
the lesson fits into the teaching sequence. 

The teacher demonstrates adequate subject 
knowledge. 
Knowledge of progression within the subject 
and age phase is sound. 
Some understanding and evidence of where 
the lesson fits into the teaching sequence. 
 

There are noticeable gaps, misconceptions or 
inaccuracies in the teacher’s subject 
knowledge. 
Awareness of progression within the subject 
and age phase is limited. 
Limited understanding of where the lesson 
fits into the teaching sequence. 
  

Spoken language 
Grade:  

 
 

Effective use of dialogue ensures that all 
children have opportunities to express 
themselves and discuss aspects of their 
learning, including with the teacher. 
Opportunities for children to develop a 
broad, deep and rich vocabulary to discuss 
abstract concepts and a wide range of 
topics. 
Higher order and probing questions extend 
dialogue encouraging exploration of ideas. 
Children have time to re-express or refine 
ideas.  
The teacher models and promotes very high 
standards of spoken grammar/Standard 
English. 

Opportunities for children to engage in 
dialogue are planned in the lesson and used 
to promote learning. 
Children are able to listen well and respond to 
contributions of others. 
Children are able to develop and use a broad 
range of vocabulary. 
Careful questioning supports the dialogue and 
allows pupils to explore ideas. 
The teacher models and promotes accurate 
spoken grammar/Standard English. 

There are opportunities in the lesson for the 
children to engage in dialogue with each other 
and the teacher, developing their listening 
skills. 
Pupils are given few opportunities to increase 
their vocabulary. 
The teacher models accurate spoken 
grammar/Standard English. 
 

No opportunities given to develop 
competence in spoken language and 
listening to enhance effective 
communication. 
No attention paid to increasing pupils’ 
vocabulary. 
The teacher does not model accurate spoken 
grammar/Standard English 

Reading 
Grade:  

 
 

Texts are thoughtfully selected and used 
creatively to support the learning objective. 
Texts are astutely matched to the abilities 
and/or interests of the pupils. 
Highly effective modelling of the reading 
process, enhancing relevant skills. 

Texts are carefully selected to support the 
learning objective. 
Texts are well matched to the abilities and/or 
interests of the pupils. 
The teacher models and articulates the 
reading process, supporting the development 
of relevant skills. 

Selected texts support the learning objective. 
Some consideration has been given to 
matching the texts to the abilities and/or 
interests of the pupils. 
The teacher models the reading process and 
there is some consideration of the 
development of relevant skills. 

Selected texts do not support the learning 
objective. 
Selected texts are not appropriate to the 
abilities and/or interests of the pupils. 
The teacher does not model the reading 
process accurately and does not consider the 
development of relevant skills. 

Writing 
Grade:  

 
 

Teacher modelling of standard written 
English is highly effective. 
The teacher demonstrates and articulates 
an excellent knowledge of relevant genre. 
Tasks are very creative and precisely 
matched to the learning objectives and pupil 
needs, ensuring that all pupils make good 
progress. 

The teacher effectively models a good 
standard of written English. 
The teacher demonstrates and articulates a 
good knowledge of relevant genre.  
Tasks are well matched to the learning 
objectives and pupil needs, ensuring that all 
pupils make expected progress. 

The teacher models accurate written English. 
The teacher demonstrates some knowledge of 
relevant genre.  
Tasks are suitably matched to the learning 
objectives and pupil needs, ensuring that all 
pupils make some progress, but not all as 
expected. 

The teacher does not model accurate written 
English. 
The teacher does not demonstrate adequate 
knowledge of relevant genre.  
Tasks are not matched to the learning 
objectives or pupil needs so that pupils’ 
progress is inadequate. 
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SCIENCE  Lesson Observation Grid for aspects of Standard 3 Trainee: 
 
 

Date: 
 

Aspect of 
Standard 3  

1 
Outstanding 

2 
Good 

3 
Requires Improvement 

4 
Inadequate 

Subject 
knowledge 

Grade:  

 
 

The teacher uses their in-depth subject knowledge 
to support learning, support high-attaining 
children and extend learning for all. The teacher 
plans confidently for progression of key concepts, 
and can stimulate high levels of interest. 

The teacher is able to use subject knowledge 
beyond that being taught, to support learning. 
They are able to use their knowledge of 
progression of key concepts within the subject and 
age phase to develop and maintain children’s 
interest. 

The teacher demonstrates adequate subject 
knowledge. 
Knowledge of progression of key concepts within 
the subject and age phase is sound. 
 

There are noticeable gaps, misconceptions or 
inaccuracies in the teacher’s subject knowledge. 
Awareness of progression of key concepts within the 
subject and age phase is limited. 
  

Scientific 
dialogue 

Grade:  

 
 

Effective use of scientific dialogue, including 
modelling, within the classroom ensures that all 
children have opportunities to express and discuss 
aspects of their learning, including with the 
teacher. Higher order and probing questions 
extend dialogue and encourage further exploration 
of ideas. 
Children have time to fully absorb and re-express 
or refine ideas.  

Opportunities for scientific dialogue are planned in 
the lesson and used to promote learning. Open 
questions and some higher order questions 
promote deeper thinking.  
Children have time to think and rehearse their 
responses. The teacher encourages children’s 
subject-related questions. 

There are opportunities in the lesson for the 
children to engage in scientific dialogue with each 
other and the teacher. Open questions are used, 
but children are perhaps over-prompted. Some 
thinking time is given. 
The teacher is able to respond to children’s 
subject-related questions appropriately.  
 

There are few, if any, opportunities for the children to 
engage in scientific dialogue. 
Questions are often closed. Children have little time to 
think. The teacher is unable to respond appropriately to 
children’s subject-related questions. 

Scientific 
vocabulary 

Grade:  

 
 

The use of key science vocabulary forms a key 
component in teaching and learning.  The 
vocabulary is impacting on the learning. The 
teacher checks, and where necessary corrects, 
children’s use of science vocabulary. 

The key vocabulary on display in the room is 
referred to and used by the teacher, TAs and 
children in the course of their work. The teacher 
ensures children attempt to use the science 
vocabulary. 

There is evidence of lists or groups of key science 
vocabulary in the classroom that children can, if 
they choose, make use of. The teacher uses the 
science vocabulary accurately and consistently. 

Key science vocabulary is not displayed. 
The teacher does not use the vocabulary accurately. 

Developing 
Enquiry Based 

Learning 
Grade:  

 
 

The teacher uses engaging stimuli and carefully 
selected strategies such as children’s 
misconceptions and children’s own scientific ideas, 
as the basis for investigations.  Children have 
opportunities to plan and carry out their own 
independent investigations, sometimes from 
questions they have raised themselves.  Children 
are encouraged to devise their own methods of 
recording results. Frequent opportunities for 
children to independently evaluate results and 
discuss their conclusions. 

The teacher uses engaging stimuli (e.g.  a scenario, 
a problem, a concept cartoon, a question, a 
deliberate misconception class/peer discussion) as 
the basis for an investigation.  Children have 
opportunities to investigate scientific ideas and 
develop investigation skills with increasing 
independence. Children explore their own 
scientific ideas. Children have opportunities to 
record results using their own ideas. The teacher 
guides children to evaluate results with increasing 
independence, helping them to reach conclusions. 

Investigations are teacher led and directed. 
Children investigate questions, problems and 
scientific ideas provided for them. 
A growing range of investigation skills are 
demonstrated but opportunities for decision 
making in investigations are few. Teacher provides 
scaffolds for recording results, which may be 
differentiated.  Evaluation of results is guided by 
the teacher so that conclusions are reached. 

The teacher relies heavily on teacher talk and teacher 
demonstration, with limited opportunities for children to 
develop investigation skills. Results are recorded under 
teacher direction.  Children have limited opportunities to 
evaluate results or discuss conclusions. 

Dealing with 
misconceptions 

Grade:  

 
 

Misconceptions are anticipated, consciously 
elicited through probing questions or choice of 
teaching strategy, and progressive activities are 
selected to deepen children’s understanding. 
Children are encouraged to investigate concepts 
independently in order to tackle their own 
misconceptions. 

Misconceptions are noticed and used as 
opportunities for enhanced learning, e.g. through 
discussion, modelling, clear explanations by 
children and/or teacher 

Misconceptions are noticed and addressed.  Misconceptions are not noticed, or are ignored, or are 
dealt with in a way that compounds children’s difficulties. 
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P.E. Lesson Observation Grid for aspects of Standard 3 Trainee: 
 
 

Date: 
 

 

Aspect of Standard 3  
1 

Outstanding 
2 

Good 
3 

Requires improvement 
4 

Inadequate 

Subject knowledge 
Grade:  

 
 

The trainee uses their in-depth subject knowledge 
to extend learning for all pupils through 
appropriate challenge and support, across all 
areas of the PE curriculum. 
The trainee plans confidently for progression, and 
stimulates high levels of interest/engagement.  
Very aware of Health and safety issues. Aware of 
how to address specific aspects of SENDi and 
common difficulties fully addressed. 

The trainee is able to use subject knowledge 
beyond that being taught, to support learning. 
They are able to use their knowledge of 
progression within the subject and age phase to 
develop and maintain pupils’ interest. Aware of 
health and safety issues. Is aware of a range of 
barriers to learning and common difficulties and 
has addressed them 

The trainee demonstrates adequate subject 
knowledge. 
Knowledge of progression within the subject and 
age phase is sound. Has some awareness of 
health and safety issues. 
Is aware of some barriers to learning and 
common difficulties. 
 

There are noticeable gaps, misconceptions or 
inaccuracies in the trainee’s subject knowledge. 
Awareness of progression within the subject and age 
phase is limited. Has not taken health and safety into 
account. 
 Has not considered barriers to learning or common 
difficulties. 

Physical Education 
Technique, 

challenge, analysis 
and evaluation 

Grade:  

 
 

Effective use of appropriate explanation, including 
modelling. 
Higher order and probing questions/tasks extend 
understanding and encourage further exploration 
of technique and skills. 
Children have time to fully absorb and re-express 
or refine techniques, and engage in informed 
physical education evaluation and self and peer 
assessment, where appropriate. Fully 
differentiated using STEP * - space, task, 
equipment or people. 
Children are fully challenged appropriate to their 
ability and can improve and assess performance 
Has considered health and fitness. 

Opportunities for physical education techniques 
and challenges are planned in the lesson and used 
to promote learning. 
Open questions and some higher order questions 
promote deeper thinking.  
Children have time to practice and discuss their 
techniques in differentiated groups, 
differentiation tasks are implanted using space, 
task, equipment or people.  
The trainee encourages pupils’ subject-related 
questions and children evaluate and assess 
performance. 

There are opportunities in the lesson for the 
children to engage in physical education 
techniques with each other and the trainee. 
Open questions are used, but children are 
perhaps over-prompted. 
The trainee is able to respond to pupils’ subject-
related questions appropriately. Children have 
some challenge but the lesson is not fully 
differentiated, in terms of space, task, equipment 
or people. 
Children are only given limited time to evaluate 
and improve performance 
 

There are few, if any, opportunities for the children 
to engage in physical education techniques and skills. 
Questions are often closed. 
Children are not given time to practice or improve 
the quality of movement. 
The trainee is unable to respond appropriately to 
pupils’ subject-related questions. 
Children do not evaluate or assess their 
performance. 
Lesson is not differentiated. 

Physical Education 
vocabulary 

Grade:  

 
 

The use of key physical education vocabulary 
forms a key component in teaching and learning.  
The range of movement, creativity, fundamental 
skills, fitness and evaluation is appropriately 
discussed 

The key vocabulary is referred to and used by the 
trainee, TAs and children in the course of their 
work.  
The trainee ensures pupils attempt to use the key 
fitness, fundamental skill, cooperating and 
sharing vocabulary is appropriate. 

There is evidence of key physical education 
vocabulary being used by the trainee that 
children can make use of. The trainee uses the 
physical education vocabulary accurately and 
consistently. 

Key physical education vocabulary is not used. 
The trainee does not use the vocabulary accurately 
and does not consider the range of activities, 
fundamental skills, techniques, fitness and 
evaluation. 

Use of 
demonstration and 

use of teaching 
points 
Grade:  

 
 

The trainee selects and uses demonstration and 
teaching points effectively, ensures pupils have 
the opportunity to work independently, in pairs 
and in small groups with the appropriate 
equipment, encourages pupils to articulate their 
understanding, and checks their understanding, 
skills and quality of movement. The trainee 
responds appropriately to ensure pupils progress 
well. 

The trainee selects and uses demonstrations and 
teaching points effectively. 
The trainee ensures pupils have the opportunity 
to work independently and small groups, in pairs 
with the appropriate equipment to develop the 
skills and quality of movement themselves, and 
progress. 

The trainee models skills and acknowledges 
teaching points, and demonstrates main 
objectives, as appropriate. 
Children make some progress in their knowledge, 
understanding or skills. 

The trainee does not provide appropriate resources, 
visual aids or teaching points to support pupils’ 
understanding and engagement, and this limits 
pupils’ progress. 
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*’STEPS to success' in differentiation - STEPS = Space, Task, Equipment, People = SUCCESS 

 
 

Trainee :  

Aspect of Standard 3  
1 

Outstanding 
2 

Good 
3 

Requires improvement 
4 

Inadequate 

Context  
Be physically active 

for a sustained 
amount of time 

Grade:  

 
 

The trainee uses engaging stimuli and carefully 
selected practices (e.g. discussion, well-organised 
collaborative activities, problem solving tasks) to 
enable pupils to develop deep understanding of 
the skills and enable children to put them into 
context.  Children are encouraged to apply the 
concepts/tactics further. There is maximum 
participation for the maximum amount of time. 
Has a fully inclusive lesson. 

The trainee uses both engaging stimuli (e.g., a 
question, a deliberate error...) and class/peer 
discussion (where appropriate), to support the 
understanding of new concepts or putting into a 
PE context.  
Pupils can make links to other physical education 
ideas. The children are active for the majority of 
time. 
Has planned for an inclusive lesson 

The trainee explains new concepts clearly and 
provides a range of appropriate tasks that enable 
the children to achieve. 
Pupils experience the concept in a range of ways. 
The lesson is a fully active which meets the 
learning intention. 
Has considered inclusivity  

The trainee relies heavily on trainee talk and trainee 
explanation of new concepts, with a limited range of 
suitable tasks for pupils. The lesson lacks direction 
and the activities are not linked to the learning 
intention. 
Has not considered inclusivity 


